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Abstract
The purpose of K -12 education for students with disabilities is to prepare them for the transition to a
meaningful adult life. As students transition from school to adult life, they need to develop social interaction
and communication skills that support community participation. Adolescents with disabilities may require
extra time to prepare for changes in life when compared to students with typical development. One study
indicated that, for students with disabilities, starting transition planning in middle school can be beneficial and
lead to better outcomes (Lee et al., 2011 ). There is a plethora of resources available on the internet about
transition for these students, but for some parents all the information can be overwhelming and hard to
navigate. The purpose of the Educational Transition Resource Guide was to connect parents of middle school
students with developmental disabilities to key information on the internet about transition. As a result,
parents may be able to help prepare their students for a smooth transition between middle school to high
school, and ultimately into adult life.
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Context of the Problem
Adolescence combined with middle school is one of the more difficult times for parents
and students due to the physical and cognitive changes experienced by each adolescent. Often,
conflict also arises for parents (Padilla-Walker, 2008). For parents of students with disabilities the
transition may be even more demanding. These parents frequently struggle with mood swings and
socially inappropriate behaviors (Cronin, 2004). This issue needs attention because of the increasing
number of students with disabilities (National Center for Education Statistics, 201 0). Furthermore,
parents need better, more accessible information regarding transition. They may also appreciate
more education about available care and resources for their adolescents.
Adolescents with disabilities may require extra time to prepare for life changes when
compared to their typically developing peers. Their parents may find themselves advocating for
school-based services in order to ensure that individual needs are met. To become an effective
advocate parents need to understand their adolescent's disabilities. They must also understand
how those disabilities impact future daily living skills, with regards to: employment, family,
community, and citizenship. This information is necessary so that parents understand all the
options available for the appropriate placement for their adolescent in adult life. Starting this
process before high school may be the key to optimal opportunities for these adolescents (Juan &
Swinth, 201 0). Lack of knowledge and information about their student's transition requirements
may limit options available to families upon graduation.

Purpose Statement
The purpose of this resource guide was to provide a bridge between parents of middle
school students with developmental disabilities and information on the internet about transition.
Its intent was to prepare the family for a smooth transition from school to adult life by creating a
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foundation on which parents can work with their adolescent to build the skills necessary for
successful high school graduation and successive transitions thereafter.

Overview of the Project
Transition planning should start early in order to give students enough time to acquire the
necessary skills for adult living (Lee et al., 2011 ). This guide, called the Educational Transition
Resource Guide (ETRG), targets parents of middle school students with developmental
disabilities. It is available on a special education teacher's school webpage. With the ETRG,
parents have available to them information to aid in facilitating their students' development.
These include self-determination skills, social skills, communication skills, and safety awareness
essential skills to support transition planning and future independence. Parents could use the
information provided to learn how to advocate for their students and discover potential post high
school placements. By using the guide, parents may be able to begin a collaborative process with
school personnel before their adolescent begins high school, which may enable them to locate
. better options (Juan & Swinth, 2010).

Target Population
The Life Skills Program at Bush Middle School is focused on helping students acquire
basic living skills to begin preparing for the even later transition out of high school. At Bush
Middle School, the curriculum provides a structure for students with disabilities to learn
communication skills which enable them interact with peers and other adults. They also learn
self-care, how to identify emergencies and how to safely respond to these situations. The mission
of Bush Middle School is to meet the individual needs of each student and increase their chances
of more purposeful placement after high school by improving their basic life skills.
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Nine families of students with developmental disabilities enrolled in the Life Skills
Program at Bush Middle School in Tumwater, Washington were chosen for this project. The
families have adolescents ranging in age from twelve to fifteen with diagnoses that include
autism, Down syndrome, oppositional defiant disorder, attention deficit disorder and mental
retardation. The resource guide created for this project was used by parents in their home
environment to facilitate training in important skills for the transitions from middle school to
high school and beyond.

Background Information/Literature Review
In 1975 Congress passed the Education for All Handicapped Children Act (Public Law
94-142) now called the Individuals with Disability Education Improvement Act (IDEA, 2004 ).
The percentage of children receiving special education services in 1976 was 8.3%-thirty two
years later; this number had grown to 13.4% (U.S. Department of Education, 2007). Through
IDEA and the human rights movement, perceptions of students with developmental disabilities
have changed over time. However, navigating the transition from school to adult life can still be
challenging for some families. When young people transition to adult life, they undergo physical
and cognitive changes that often create conflicts for families (Padilla-Walker, 2008). The
transition into adult life may be even harder for parents of adolescents with disabilities as they
may struggle with the unique mood swings and socially inappropriate behaviors as a result of the
disability (Cronin, 2004). An important purpose ofK-12 education is to prepare students for
transition. Any transition requires planning, this is especially so for students with disabilities as
they often require extra time to acquire new skills and adequately prepare for transitions (Juan &
Swinth, 201 0). The need to focus on transitions is influenced by facts from the National Center
for Education Statistics from 2007. According to this agency, there were 6,606,000 students
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between the ages three and 21 receiving special education services through school systems.
Therefore, there are now more students with disabilities going though transition from school to
adult life than ever before. Some parents may need assistance and guidance through this critical
journey.
As students transition from school to adult life they need to have adequate social
interaction and communication skills to be involved in the community. Transitional activities are
especially challenging for students with disabilities because they have significantly fewer
chances to experience social communication and interaction with their peers and adults when
compared to typically developing children (Ford et al., 2003). IDEA 2004 (2006) supports
services included in the general education classroom for students with disabilities, so they have
increased opportunities for interaction (sec. 300. 115(b)(2)).
Purpose of IDEA

IDEA 2004 (2006) states that its purpose is "to ensure that all children with disabilities
have available to them a free appropriate public education that emphasizes special education and
related services designed to meet their unique needs and prepare them for further education,
employment and independent living" (sec. 601(d)(l)(A)). IDEA 2004 (2006) mandates that the
transition program involve daily living skills and a functional vocational evaluation (sec. 602.
(34)). IDEA 2004 (2006) states:
[transition services] is designed to be within a results-oriented process, that is
focused on improving the academic and functional achievement of the child with
a disability to facilitate the child's movement from school to post-school activities,
including postsecondary education, vocational education, integrated employment
(including supported employment); continuing and adult education, adult services,
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independent living, or community participation (34 CFR 300. 43 (a)] [20 U.S.C.
1401(34)).
Individual Transition Plan
Another requirement of IDEA 2004 (2006) is the Individual Transition Plan (ITP). This
plan_ must be developed before a student turns sixteen and is designed to meet individual students'
needs and interests specific to transition. The goal of the ITP is to support students with
disabilities and to ensure the rights of parents in educational decisions. Parental involvement in
their adolescent's ITP may involve team-meetings with school administrators, special education
teachers, school counselors, occupational therapists, and social workers (sec. 300. 321(a)(7)).
IDEA 2004 (2006) legislation supports parents by encouraging them to participate in their
adolescent's education. In order to be successful in a post-school placement, transition services
should help students acquire functional skills such as social communication and useful
vocational skills to participate in the community (sec.300.43 (a)). As a part of the multidisciplinary transition team, one goal of the occupational therapist is to educate families on the
diverse needs of their adolescents to help prepare them for the changes in future roles and
routines (Spencer, 2010).
Challenges with Transition
Many gaps are noticeable between children with disabilities and those without disabilities
(Newman et al., 2010). IDEA 2004 (2006) encourages a multi-disciplinary transition team to
work together to meet the unique needs of the individual children with disabilities.
Fundamentally, the ITP attempts to create strong connections among students, parents and
educators. It should also support students so that they have greater opportunities in adult life.
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Unfortunately, throughout the course of the ITP process, there can be barriers to cooperation
between professionals and parents.
One noted barrier is that transition team members may not be aware of each other's goals
and responsibilities. Therefore, some of the information is misunderstood (Schmitz, 2005).
Muthumi (2008) stated that the loss of information occurs mostly because there is a lack of
common awareness about other service systems among professionals. For example, teachers may
not be familiar with services that are not school-based, such as the Department on Disability
Services (DDS). They may also lack information with regards to eligibility requirements for the
different programs that the DDS has to offer. One study indicated that special education teachers
reported teamwork can be challenging due to time constraints, lack of clear team goals,
inadequate preparation for team meetings, decision making difficulties, and communication
problems (Malone & Gallagher, 20IO).
IDEA 2004 (2006) encourages parents' participation in ITP team meetings (sec. 300.
32I(a) (7)). Parents can provide information regarding their adolescent. However, actual ITP
meetings are often not as productive as intended. Hetherington et al. (20 I 0) acknowledged that
parents felt unprepared for such meetings. This lack of preparation may be due to a number of
factors including the lack of communication and information from the school. Additionally,
some professionals may also have trouble understanding the points of view and needs of the
parents (Bezdek, Summers, & Turnbull, 20 I 0). Parents may also feel that they are not
knowledgeable enough to support their adolescents at the ITP meetings (Hetherington et al.,
20IO).
Students have also felt unprepared and not involved in ITP meetings. This also impacts
the effectiveness ofthe meetings. In their study, Hetherington et al., (20IO), stated that " ... most
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(12) of the 13 [sic.] students were not aware of having been involved in their transition planning

through the school, although the majority (7) of them reported having been involved in an ITP
meeting" (p.166). This may be an indication that the process of an ITP meeting may not be
effective. Furthermore, findings from Trainor's 2005 descriptive study indicated that students
were not aware of how important an ITP meeting was because their career and activity goals
were not included into the goals set by the ITP meeting. Often students' voices were not
reflected in ITP meetings or goals. As a result, students became passive observers (Trainor,
2005). These findings may indicate that there may be a limit on the students' motivation to
explore and experience their future placements (Hetherington et al., 201 0). Promoting students'
active participation in the ITP meeting and all transition planning during their school years is
needed and may result in better transition services (Lee et al., 2001 ).
Currently there are many websites available about transition and transition planning for
parents, including the State of Washington Office of Superintendent of Public Instruction (OSPI,
2012), National Secondary Transition Technical Assistance Center (NSTTAC, 2012), National
Center on Secondary Education and Transition (NCSET, 2010) and others. Unfortunately, many
parents do not know how to obtain this information. One mother stated that she did not know
there was any information available regarding transition (F. Johnson, personal communication,
August 3, 2011). The lack of communication and knowledge of possible placements after high
school among teachers, therapists, caseworkers and parents may limit options available to
students with disabilities upon graduation. Without this information, it may be difficult to
adequately prepare children and their families for the transition.
Occupational therapists support students by facilitating skills needed for employment and
for daily living (American Occupational Therapy Association [AOTA], 2008). The transition
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program is well suited to school-based occupational therapy, yet many occupational therapists
report that their role in transition planning is often unclear to other team members (Kardos &
White, 2005). This lack of clarity tends to result in less involvement by the occupational
therapist in transition planning (Spencer, Emery, & Schneck, 2003). In addition, Kardos and
White (2005) stated that, "therapists also identified that lack of knowledge regarding assessment
tools appropriate for use in transition planning, large caseloads, and student discharge from
occupational therapy service before age fourteen"(p.178). Thus, school-based occupational
therapists are hindered from providing adequate transition services.
The National Longitudinal Transition Study-2 (Sanford et al., 2011) stated" ... nearly
88% of working young adults reported they like their job pretty well ... Despite the fact, 53% of
them were more likely to have quit their last job than to have left for other reasons" (p. 89).
These young adults liked their jobs, but they had difficulty with social interactions and problem
solving with co-workers, which led them to leave. Some studies indicated that a lack of social,
leisure, and vocational opportunities exist for students with disabilities before entering the work
place, which leads to challenges within the work place (Evans, McDougall, & Baldwin, 2006;
Morningstar et al., 201 0; Stewart, Stavness, King, Antle, & Law, 2006).
Although barriers exist, how the team works together is of utmost importance when
helping the student through a successful transition to adult life (Spencer, 201 0). Parents of
· middle school students with disabilities should become advocates for school-based services in
order to meet their adolescent's individual needs. To become advocates, parents combine
knowledge of their adolescent's strengths and aspirations, with an understanding of their
disability and its likely effects on their adolescent's future.
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Benefit of Earlier Transition Planning

Transitions demand change. Adolescents with disabilities need more time to prepare for
life changes than do typically developing adolescents (Ford et al., 2006). As a result, it is
important to start working as a transition team during elementary and middle school (Juan &
Swinth, 2010) to allow for the necessary extra time. IDEA 2004 (2006) mandates that parents be
informed of the components of transition through IEP meetings before the adolescent turns
sixteen (sec. 300.322(a)(1)). Clark (1996) stated that in order to make transition services function
well, this information should be transmitted as early as possible, even before the age of fourteen.
Another study indicated that starting transition planning in middle school could be beneficial and
may lead to better outcomes for students with disabilities (Lee, et al., 2011).
Trainor (2005) stated that involvement of parents and families has positive effects on
transition planning. Additionally, a senior vice president at Morningside (employment services
agency) reported that it would be beneficial for students to acquire executive functioning skills
such as problem-solving, decision-making and communication skills before graduating high
school. (C. Kirchmeier, personal communication, December 14, 2011). These skills taught to
students at school in isolated rather than real life situations. Therefore they may have difficulty
transferring them to everyday situations (Ford, et al., 2003). Teaching these skills in everyday
situations may help them acquire the necessary skills more easily. Furthermore, these executive
functioning skills and adaptive behaviors can be reinforced and practiced both at home and
school.
Self-determination

Self-determination skills may be a key predictor of positive outcomes for young adults
with disabilities (Carter, Lane, Pierson, & Glaeser, 2006; Wehmeyer, Palmer, Soukup, Gamer, &
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Lawrence, 2007). Self-determination skills are ~he most important skills for students with
disabilities in the transition to adult life (Morningstar et al., 201 0). Wehmeyer and Schwartz
( 1997) defined self-determination as the autonomous behaviors and confidence that shape one's
decisions and locus of control. These skills include self-awareness, decision-making, and
problem-solving (p.253). For students with disabilities to become competent in these skills, they
need to be provided with many opportunities to learn and practice them (Wehmeyer, 2004).
Wehmeyer and Palmer (2003) found that adults with disabilities have meaningful lives and live
more independently when they have self-determination skills. The anticipated result is that,
parents of students with disabilities will have a greater repertoire of activities to help support
acquisition of the skills needed for the transition to adult life, starting in middle school.
School-based 'occupational therapists provide students with opportunities to acquire
skills for employment and for daily living (American Occupational Therapy Association
[AOTA], 2008), and are an ideal professional to create resource guides. Parents can use the
ETRG to gather information in order to support their child's ability to master the selfdetermination skills needed after graduation.

Project Goals and Objectives
Goall: Upon using this tutorial, parents of students with disabilities,· at Bush Middle School
were able to access transition planning information through the internet and educate themselves
about the importance of their adolescent acquiring the essential skills and work habits necessary
for volunteer or paid work opportunities after graduation. This goal was met

Objective 1: After parents accessed and read specific websites for the transition planning
provided by their adolescent's therapist, they were able to identify 3 strategies to improve skills
that their adolescent needs for the transitioning from school to adult life. This goal was met
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Objective 2: After parents accessed and read specific websites for the transition planning

provided by their adolescent's therapist, they were able to identify 3 techniques that are
adaptable to family routine to improve their adolescent's ability to participate in daily
occupations. This goal was met
Objective 3: After parents accessed and read specific websites for the transition planning

provided by their adolescent's therapist, they were able to implement 3 techniques to improve
their adolescent's ability to participate in daily occupations in their home.
Goal 2: Upon using this resource guide, parents. of students with disabilities, in Bush Middle

School were able to access transition planning information through the internet and were
educated about the impact of their adolescent's self-knowledge to increase their adolescent's
participation in volunteer or paid work activities after graduation. This goal was met
Objective 1: Upon reading various websites for transition planning, parents of students with

disabilities at Bush Middle School were able to identify their adolescent's strengths and
weaknesses, and then were able to guide their adolescent to develop interests in future work
areas. This goal was met
Objective 1: After parents accessed and read specific website of the transition planning provided

by their adolescent's therapist, they were able to identify 3 areas of interests of their adolescent
and were able to list possible future work place options. This goal was met
Outcome

Through the use of the Educational Transition Resource Guide (ETRG), parents of
adolescents with disabilities at Bush Middle School were provided a resource to gain a better
understanding of transition and its processes. The ETRG gave parents ideas to support their
adolescent's transition from middle school to high school and beyond. This resource informed
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parents about: transition in general; the importance of parent participation in transition planning;
and what essential skills and work habits would help their adolescent successfully transition.
Outcomes were measured by a survey of parents. Five out of nine (55%) parents
completed and returned the survey. When queried, parents reported an improved ability to make
suitable decisions for their adolescents regarding transition planning. Results of the survey also
indicated that the most parents were able to access the ETRG. The webpage links helped the
parents assist their adolescents at home. Results suggested that the parents did not like the
written directions to the links, but instead preferred direct access to links on the webpage itself.
This feedback was immediately integrated for both current and future parents. Results also
indicated that parents appreciated and might use the ETRG. Parents stated that the ETRG linked
them to information to help them develop. and implement strategies to improve transition skills at
home; develop and implement techniques to improve their adolescents' participation in daily
activities; and assist with identifying their adolescents' strengths and weaknesses.

Implications for Occupational Therapy
A primary goal in life is to engage in meaningful occupation that allows people to
contribute to their community (Michaels & Orentlicher, 2004). Helping people engage in
meaningful occupation is the core concept of occupational therapy practice, and applies to
school-based occupational therapists as they support students with disabilities in the transition
from school to adult life. School-based therapists support educational programs including the
acquisition of daily living and vocational skills for students with disabilities. This project was
intended to educate the parents of adolescents with disabilities at Bush Middle School about:
how to assist and guide their adolescents in their home environment; and to facilitate the
acquisition of the skills the students need to engage and participate in life activities after high
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school, potentially resulting in the students having more options for future placement.
Furthermore, this project was to help the parents be better advocates for their adolescents
through the transition from middle school to high school. The ETRG could serve as a resource
for future occupational therapy practitioners who might be working with families in transition. It
is also a resource that could be accessed and shared with families.
Theoretical Model
The Person-Environment-Occupation Model's (PEO) major concepts are the
transactional relationship among person, environment, and occupation. According to this model,
occupational performance results from the interaction among person, environment, and
occupation (Law et al., 1996). In this model, a person has unique physical, emotional, cognitive,
and spiritual characteristics. Environment has cultural, social, psychological, organizational, and
physical elements. Occupation is the set of tasks people engage in over their lifetime. In order to
have an optimal outcome of occupational performance, these three components are constantly
accommodating and adapting to each other to match the demands of person, environment, and
occupation (Law et al., 1996).
In this project, the PEO model guided the creation of materials that helped illustrate to
parents of children with disabilities the strategies that they can use to foster a more successful
transition from school to adult life by changing the person, the environment, and/or their
occupation. The desired outcome of producing the Educational Transition Resource Guide is to
empower the parents of children with disabilities with knowledge and resources to be advocates
for their adolescents and provide hope for the future.
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Application of Theoretical Model
The PEO model was selected to direct this student's thinking with this project. The PEO
model recognizes that maximizing the fit among the person's abilities, environment, and
occupational demands will improve occupational performance. It is important to choose personcentered activities and tasks that balance, a person's skill and abilities, and the environments
where the occupation occurs. Therapeutic intervention, in order to have optimal occupational
performance, assesses the present or potential barriers and strengths across all three components.
Developing skills in communication, safety awareness, and self-determination is critical
for the transition to adult life. However, students with disabilities often lack opportunities to
build these necessary skills, which make transitions more difficult for them. Implementing the
new skills into the daily activities and routine of the students, as well as making modifications to
their environment will help their ability to perform at school. Furthermore, these modifications
will help them to prepare for the transition from school to adult life and engage in meaningful
activities and occupations.

Application of the OT Practice Framework
The 2008 Occupational Therapy Practice Framework: Domain and Process,

2nd Edition

[OTPF II](AOTA, 2008) describes the domain of occupational therapy services and is a tool for
guiding and supporting therapists in making decisions throughout their evaluation and
intervention. The areas of occupation that occupational therapists consider include activities of
daily living, education, work, play, leisure, and social participation. Moreover, therapists also
consider client factors, performance skills, performance patterns, context and environment, and
activity demands (AOTA, 2008).
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This project focused on the performance area of education. It also used the OTPF II to
identify limitations and strengths that help adolescents acquire the skills needed for transition
from middle school to high school and eventually adult life. According to the literature, students
need to develop self-determination skills including self-awareness, decision making, problemsolving and sufficient communication in order to perform well at school. Through acquiring new
skills, students will gain confidence and feel more comfortable participating in classes and
program at school. This would help students explore possible opportunities for work or volunteer
position through community services, which may lead to meaningful occupation into adult life.
Procedures for the Project
In order to develop this guide for parents of middle_ school adolescent with disabilities, the
author took the following steps.
•

Contacted the Life Skills Program at Bush Middle school and had a meeting with Justin
Gurnsey and Steve Jensen, special education teachers, in February 2011.

•

Interviewed Jim Goers, Manager of Developmental Disabilities at Thurston County
Public Health and Social Services to ask about current issue in transition planning in
March, 2011.

•

Met Kris Hirschmann, Special Education Manager at Washington Virtual Academies,
who was providing educational services to the teacher and the paraeducaters of the Life
Skills Program at Bush Middle School to discuss current issues in the program.

•

Had a meeting with mothers of students with disabilities at Bush Middle School to
discuss their issues at home and school.

•

Had a phone interview with Terry Schmitz, Occupational Therapist at North Thurston
School District to discuss role of occupational therapy in a school setting.
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Had a meeting with Cindi Kirchmeier, MRA, Senior Vice President, Morningside,
Creative Employment Services to ask about what parents of students with disabilities can
do at home to guide their children preparing for transition from school to adult life.

•

Educated self about IDEA 2004 (2006).

•

Learned about curriculum of the Life Skills Program at Bush Middle School.

•

Researched transition planning for middle school and high school.

•

Researched self-determination and transition for developmentally disabled students.

•

Switched/adjusted project's product from creating manual to web-site tutorial.

•

Researched other educational websites and tutorials to determine effective resource guide
design for the target population.
Description of the Final Product (Webpage)

The guide is available on the special education teacher's webpage under the heading
"Educational Transition Resource Guide" at Bush Middle School. There are three main tabs
including: "Educational Transition Resource Guide"; "Contact Information"; and "What is
Transition?" Each tab provides links to websites, publications, and/or videos for further
information. "What is Transition?" contains eight sub-tabs including: "List of SelfDetermination"; "Self-determination Skills"; "Personal Preference Indicator"; "Building
Essential Skills and Work Habits"; "Developing Social Skills"; "Decision Making"; "Human
Resource- Occupational Therapist"; and "Conclusion."
"What is Transition" houses the Life Skills Inventory Independent Living Skill
Assessment Tool which helps parents evaluate their adolescent's level of independent living
skills. "The List of Self-Determination Skills" sub-tab links to "Self-Determination" in the Pacer
Center website. This link provides information about self-determination and teaches parents in

EDUCATIONAL TRANSITION RESOURCE GUIDE

20

how to help their adolescent acquire the skills they need at home. The "Self-Determination Skills"
sub-tab links to six publications and two videos at the website of the National Gateway to SelfDetermination including: Support successful transition;, Resource and lecture videos;, Autism
speak transition tool kit;, and Education and transition. The six other sub-tabs link to resources
that focus on developing the specific skills noted on each of the sub-tabs such as; personal
preference indicator, building essential skills and work habits, developing social skills and
decision making. The "Human Resource - Occupational Therapist" tab describes the role of
occupational therapy in transition and it links to three publications related to the topic from the
website of the American Occupational Therapy Association. The final tab is "Conclusion." This
tab guides and links to access additional resources for secondary transition and family
involvement.

Limitations of the Project
Due to time constraints, parents had limited access to the webpage, which may have
affected survey results. It is unclear if parents will be able to consistently implement any of the
ETRG' s recommendations at home. The original links might have been too extensive and
confusing. Therefore, parents might have been overwhelmed by all of the new information.

Future Steps and Sustainability
In order to be sustainable, this project relies upon the special education teacher and/or
school based occupational therapist to update and maintain the webpage. Additionally, the
special education teacher and school based occupational therapist must also educate parents
about the ETRG's presence on the school website. Feedback from parents must be integrated at
regular intervals.

EDUCATIONAL TRANSITION RESOURCE GUIDE

21

Special Circumstances or Considerations for the Project

In creating this project, the Educational Transition Resource Guide, it was important to
recognize that parents believe in and have high hopes for their adolescent's eventual transition
from school to adult life. Occupational therapists need to be sensitive to parents as they adjust to
their changing roles, from caregiver to guide. Empathy and understanding of the shifting roles of
parents will provide them with a greater benefit when using the resource.
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Human Resources

Children and Family Services.
Phone:360-902-7968
Cindi Kirchmeier, MRA, Senior Vice President, Morningside, Creative Employment Services,
Olympia, WA.
Phone:360-943-0512
Department of Social and Health Services
Home and Community Services.
Phone: 360-664-7575
Finch Johnson, a mother of student with disability.
Phone:360-943-1754
Janna Jansen, a mother of two high school students with disabilities.
Phone: 360-705-2109
Jim Goers, Manager of Developmental Disabilities at Thurston County Public Health and Social
Services
Phone: 360-867-2519
Kris Hirschmann, Special Education Manager at Washington Virtual Academies
Phone: 253-341-2694
E-mail: krhirschmann@k12.com
Kristy Dees, a mother of middle school .student with disability.
Phone: 360-539-7677
Left Foot Organics, 11122 Case Rd SW, Olympia, WA 98512
Phone: 360-75.4-1849
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Justin Gurnsey, Special Education teacher at Bush Middle School, Tunwater, WA.
Phone:360-709-7463
Roy Shorts, Special Education teacher at Black Hills High School, Tumwater, WA.
Phone: 360-709-7800
New Market Vocational Skills Center, Tumwater, WA.
Phone:360-570-4500
Linda Sicy, Special Education Services Department at North Thurston School District
Phone: 3 60-407-071 0
Terry Schmitz, Occupational Therapist at North Thurston School District
Phone: 360-412-4411
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Appendix

Feedback form for the website
1. Were you able to fmd transition information easier on the internet through the website?

2. After visiting the webpage, were you able to identify 3 strategies to improve your child's skills
that your child needed for the transition planning?

3. After visiting the webpage, were you able to identify 3 techniques to improve your child's
participation in house chores?

4. After visiting the webpage, were you able to use 3 techniques to improve your child's
participation in house chores?

5. After visiting the webpage, were you able to identify your child's strengths and weakness?

6. After visiting the webpage, were you able to guide your child to develop interest in future work
areas?

7. After visiting the webpage, were you able to identify 3 areas of interest of your child's possible
future work options.

8. Do you have any suggestions on how to make the webpage more user-friendly?

